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PLAN OF SERVICE for LIMITED ENGLISH PROFICIENT STUDENTS 
CERTIFICATIDPJS AND ASSUPAPqCES 

The district hereby assures the Commissioner of Education & Early Development that: 

1. The school district will choose an educational approach to ensure that LEP students acquire English 
language proficiency in order to effectively participate in district academic and student activity programs. 

2. The district will use appropriate methods such as a Parent Language Questionnaire, Language Observation 
Checklists, and the State approved English language proficiency assessment (IPT 2004) to screen and 
identify students who are limited English proficient. 

3. The district will assess the educational progress of LEP students using the state academic content 
assessments in grades 3- 10 and will annually assess English language acquisition using the state English 
language proficiency test in grades K- 12. 

4. The district will provide a program of services and an instructional model for effective participation of LEP 
students consistent with the district's obligation to provide equal educational opportunity to LEP students. 

5. The district will provide an appropriate number of qualified instructional staff consistent with the district 
student-staff ratio and resources necessary to provide services to LEP students. 

6. The district will monitor the progress of LEP students to determine when an LEP student has achieved 
sufficient proficiency in English and the regular education course material to be transitioned into a 
classroom where instruction is not tailored for LEP students. 

7. The district will monitor the LEP student's academic success in the district's regular program. 

8. The district will rely upon Alaska Regulation 4 AAC 34.055, the No Child Left Behind Act, and Title VI of 
the Civil Rights Act of 1964 in the development of the plan of service, evaluation, and any modifications 
for the provision of services to LEP students. 

9. The district will ensure that it is not in violation of any state or federal law regarding the education of LEP 
students. 

Anchorage School District 
District 

C a r o m  - 
Printed Name of School District Superintendent 

Signature of School District Superintendent Date 

Form #05-07-058 
Alaska Department of Education & Early Development 

Plan of Service for Limited Englisk 
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Anchorage School District recognizes the definition of Limited English Proficient 
Student as indicated in No Child Left Behind Act of 2001 [Section 9101 (25 & 30) and 
Alaska Regulation 4 AAC 34.090(2)]. 

The term "limited English proficient", when used with respect to an individual, means 
an individual - 

A) who is between 3 and 21 years old; 
B) who is enrolled or preparing to enroll in an elementary school or secondary 

school; 
C) who falls into one or more of the following categories of individuals: 

(i) an individual not born in the United states or whose native 
language is a language other than English; 

(ii) an American Indian, Alaska Native, or a native resident of the 
outlying areas (Virgin Islands, Guam, American Samoa, or 
Northern Mariana Islands) who comes from an environment 
where a language other than English has had a significant impact 
on the individual's level of English language proficiency; and 

D) whose difficulties in speahng, reading, writing, or understanding the English 
language may be sufficient to deny the individual the 

(i) ability to obtain a proficiency level of proficient or advanced, as 
described in 4 AAC 06.739, on the state assessments in reading and 
writing; 

(ii) ability to successfully achieve in classrooms where the language of 
instruction is English; or 

(iii) the opportunity to participate fully in society. 
ASD has worked collaboratively with Alaska Department of Education & Early 
Development in the development of state standards addressing the needs of limited 
English proficient students. In preparation of the proposed Plan of Service (POS) the 
committee concurs with and strongly supports the State goals for LEP students and 
includes them in the proposed POS. In addition teachers and staff are recognized as a 
tremendous part of the total picture and the academic success of students. The goals 
articulated in the POS also take into consideration and include the affective domain and 
needs of students as a vital element to their success academically and in life as well. 

Plan of Senrice Educational Goals for English Language Development 
Limited English proficient students will be able: 

To comprehend spoken English in a variety of personal, social, and academic contexts within the 
school setting. 
To communicate in appropriate spoken English in a variety of personal, social, and academic 
contexts within the school setting. 
To comprehend written English in personal, social, and academic contexts from print and non- 
print materials within the school setting. 
To communicate in appropriate written English in a variety of personal, social, and academic 
contexts within the school setting. 
To foster students' social-emotional and cultural skills in a supportive, structured learning 
environment in order to optimize individual opportunities and achievement in education and 
life. 
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Anchorage School District Goals for Academic Success and Plan to Meet State 
Measurable Achievement Objectives (AMAO) for English Language Proficiency 

The ASD goals for academic success and the plan to meet state measurable achievement 
objectives for LEP students mirror the goals and plan for all ASD students. The three 
overriding elements of these goals are: increasing academic achievement; establishing a 
supportive learning environment; and ensuring public accountability. The goals and 
plan are articulated below in the ASD School Board Ongoing Overall Goals adopted for 
the 2006-07 academic year. 

ASD School Board Ongoing Overall Goals 
2006-2007 

ASD Mission: To educate all shdents for success in life. 

Academic Achievement 

Increase student academic achievement using data to guide adoption of curriculum, methods, materials, 
and professional development specifically designed to ensure that each group as designated by No Child 
Left Behind makes adequate yearly progress. 

Supportive and effective learning environment 

Establish and maintain a supportive and effective learning environment by 

* providing safe, caring, barrier-free schools; 

promoting health and wellness; 

continuing to retain, recruit and train highly qualified staff with an emphasis on improving staff 
diversity to better reflect our student body; 

challenging each student academically; 
* maximizing opportunities for lifelong learning; 

offering reinforcing extracurricular activities; and 

collaborating with other community agencies to maximize opportunities for lifelong learning. 

Public accountability 

Ensure public accountability through 

* continued participation in the state and federal required testing programs; 

continued preparation and publication of the Profile of Performance, budget basics, and budget and 
bond summaries; 

effective consultation with the community to ensure wise use of financial resources and 
responsible construction and maintenance of facilities; and 

effective commnication with students, staff, parents, community and government at all levels. 

Diversity in the Workforce 

The Anchorage School District is committed to establishing an environment of respect and mutual collaboration by 
attracting and retaining u quality work force, at  every level in the District, who are committed to nlnvidinn y J W  -6 a 
positive learning environment, who value diversity, and who reflect the diversity of the Anchorage community and 
the relevant labor market. 
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Measurable Achievement Goals 

We, the Anchorage School Board, Superintendent and District staff, commit to the following: 

1. Students will demonstrate increased academic achievement as indicated by improved performance 
on state measures of academic performance. Students will meet the state defined Annual Measurable 
Objective (AMO). 

Indicators: 

a. The percentage of students scoring not proficient in language arts and math will decrease by 
10 percent in each AYP-designated student group. 

Reporting Directions: Results will be reported in the inverse as the respective percents 
proficient. 

Examples: 

Given that the Caucasian group was 12.2 percent not proficient last year in language arts, they would 
need to reduce the percent not proficient by 1.22 percent. Therefore, the target will be met i f  the 
percent not proficient is 10.98. Reporting in the inverse, the target is 89.02 percent proficient. 

Given that the special edzlcation group was 58.9 percent not proficient last year in language arts, they 
would need to reduce the percent not proficient by 5.89 percent. Therefore, the target will be met ifthe 
percent not proficient is 53.01. Reporting in the inverse, the target is 46.99 percent proficient. 

b. In a year-to-year comparison, the percentage of students scoring proficient in reading on the 
Alaska Standards Based Assessment will increase by 2.5 percent in each AYP-designated 
student group in each grade level 3-9. 

c. In a year-to-year comparison, the percentage of students scoring proficient in mathematics on 
the Alaska Standards Based Assessment will increase by 2.5 percent in each AYP-designated 
student group in each grade level 3-9. 

d. In a sequential cohort comparison, the percentage of students scoring proficient in 
mathematics on the Alaska Standards Based Assessment in 8th grade will be greater than the 
percentage of those same students scoring proficient in 7th grade the previous year. 

e. In a year-to-year comparison, the achievement gap in language arts and math will decrease 
significantly between each AYP-designated ethnicity group and the Caucasian group, 
narrowing the achievement gap. 

f. In a year-to-year comparison, the achievement gap in language arts and math will decrease 
significantly between the AYP-designated groups of economically disadvantaged and non- 
economically disadvantaged, limited English proficient and non-limited English proficient, 
and disabled and non-disabled students. 

g. The performance of the sequential cohort of students in 5th, 7th, and 9th grades will show an 
increase in the average scale score from the previous year on the writing content strands of 
Structures and Conventions of Writing and Revision. 
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Performance will be assessed on the Alaska Standards Based Assessment (grades 3-10). These 
assessments will provide information on the status of student group performance for each school at 
grade levels 3-10. 

Results will also be provided on student performance in 10th grade on the Alaska High School 
Graduation Qualifying Exam (HSGQE) and on the cumulative performance of students in grades 11 
and 12 at year-end.- 

Performance by students in grades 5 and 7 on the Terra Nova will be reported, though these scores 
are no longer included in the determination of adequate yearly progress. 

Note: The state defined AM0 2006-2007 in Language Arts is 71.48 and Math is 57.61. 

2. A higher percentage of students will master reading skills and strategies to read proficiently at the 
end of grade 3. 

Indicators: 

a. In a year-to-year comparison, the percentage of students scoring proficient in reading on 
the Alaska Standards Based Assessment will increase by 2.5 percent in each AYP- 
designated student group in grade 3. 

b. In a year-to-year comparison, the percentage of students scoring proficient on the 
Developmental Reading Assessment will increase by 2.5 percent in each AYP-designated 
student group in grade 3. 

3. The percentage of students in accelerated math sequence will increase. 

Indicators: 

a. The percentage of students in each AYP-designated student group who successfully 
complete Algebra I in 8th grade or earlier with a grade of C or higher will increase by 5 
percent in a year-to-year comparison. 

b. When compared to the baseline year of 2005-2006, the District will increase the 
percentage of students still enrolled in the Anchorage School District who successfully 
completed Algebra I with a B or better in 8th grade or earlier are enrolled in Geometry or 
Algebra I1 in 9th grade and successfully complete the course with a C or higher. 

Process directions for math department and math teachers: 

a. The District will continue to develop and implement training in math content and 
teaching strategies for elementary and middle school teachers. 

b. The District will continue to work with students, parents, teachers, counselors, 
administrators, and community representatives to increase expectations for elementary, 
middle and high school math achievement at each school, particularly for those groups 
for which assessment data identifies average performance significantly below district 
average performance. 

c. The District will explore the Orleans-Hanna math assessment as a predictor of math 
proficiency and, specifically, Algebra readiness. 

d. Math teachers will focus on articulation of the curriculum, K-12, with a particular focus 
on the transition from 6th to 7th grade. 
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4. The dropout rate will decrease. 

indicator: 

The dropout rate of 7th through 1 2 ~ ~  grade students will decrease by 5 percent in each 
AYP-designated group in a yea-to-year comparison across the District and in each 
school. 

Process Direction: 

Students' reported reasons for dropping out will be reported by grade level. 

5. The graduation rate will increase. 

Indicator: 

TL, ,,,A..,c:-, ,,+A ,.,:11 :,,,A,,A b,, t= C,,, ,,,,, 
1 kc gi aUUa::U: :a:c vv 1:: I::<: caaC J Y  J YCi I: i: V::: ca: -to-y ear in each AYF-designated 
student group across the District and in each school. 

Reporting Direction: 

The percentage of 9th graders enrolled in the District who are on-track to meet graduation 
requirements at the end of their 9th grade year, including summer school credits, will 
increase. The 2006-2007 school year will establish the baseline. On-track means the 
student has earned a minimum of 5.5 credits and failed no more than one semester of a 
core subject. 

6. The percent of high school students successfully completing higher-level courses will increase. 

Indicators: 

a. The District will maintain or increase the percent of students scoring in the 4th quartile 
(76-99 percent) on the TerraNova CAT/ 6 in grades 5 and 7. 

b. There will be at least a 5 percent increase in each AYP-designated student group in the 
number of students taking the PSAT in a year-to-year comparison. The 2005-2006 school 
year will establish the baseline. 

c. There will be at least a 5 percent increase in each AYP-designated student group in the 
percent of high school students who successfully complete AP courses in a year-to-year 
comparison. "Successfully complete" is defined as passing the AP course with a grade of 
C or higher. 

Reporting Direction: 

There wi!! he an increase in the percent of students in each AYP-designated student 
group who take the College Board AP examination that have successfully completed the 
AP course with a C or higher. 

9. Customer service and satisfaction will improve. 



Indicator: 

When compared to the baseline year of 2005-2006, the District will increase the survey 
response rate and the Respectful Climate factor score measured in the student, staff and 
parent climate survey at the District and division levels. 

8. Parent / guardian involvement will improve. 

indicators: 

a. When compared to the baseline year of 2005-2006, the Parent/Guardian and Commzrnity 
Involvement factor score reported in the staff climate survey will increase at the District 
and division levels. 

h- An additional question specific to parent/guardian involvement will he added to the 
2006-2007 survey, and it will be combined with other questions to report a 
Parent/Guardian and Community Involvement factor score. The 2006-2007 school year data 
will establish the baseline. 

9. The ASD is committed to establishing an environment of respect and mutual collaboration by 
attracting and retaining a quality work force, at every level in the District, who are committed to 
providing a positive learning environment, who value diversity, and who reflect the diversity of the 
Anchorage community and the relevant labor market. 

Indicator: 

In a year-to-year comparison, the District will increase the percent of non-White 
employees in the overall workforce. 



COMPONENT 11: PROCEDURE FOR IDENTIRING STUDENTS WTH LIMITED ENGLISH 
PROFICIENCY 

Anchorage School District is responsible for identifying all students who have a primary home language 
other than English (PHLOTE). In order to ensure accurate identification of students who speak languages 
other than English and the appropriate placement of those students, BMEP staff in consortia with other 
district staff (administrative assistants, registrars, etc.) will determine eligibility for service within the 
state regulated time frame for identification and placement. 

I INSTRUMENT I RESPONSIBLE PERSONNEL / TIME FRAME I 
I I 

Pre-Screening Phase: Identification of Potential LEP Students at A11 Grades 
SMS Enrollment Form -ASD Form: jrO,5-- 
Translated into: Spanish, Samoan, 
Tagalog, Hmong 

Provided to parent(s) 

Completion 

Review of form, specifically items 206 
and 207. 

Item 206- First Language Student 
Learned 

Item 207 - Language Spoken at Home 

Initiation: Registrar and / or 
BMEP staff (School registrar at 
middle school and high school 
level, Administrative Assistant 
at elementary level 

Parent(s) 

BMEP staff at all levels 

Upon enrollment - First 
day 

Standard: Ifa language other 
than English is indicated to 
questions 206 and 207 on the 
SMS form, the student is 
identified as primary home 
language other than English 
(PEOTE) .  All PHLOTE 
students are referred for 
further consideration and 
parents are provided the 
Parent Questionnaire to 
complete. 

Parent Questionnaire (PQ) - also 
known as the home language survey - 
State Document Form #05-07-058a 

ranslated into: Spanish, Samoan, 
Tagalog, Hmong, Korean 

Provided to parents at time of 
enrollment or upon discovery of a 
language other than English 

Completion - In hardship 
circumstances, the information can be 
gathered by telephone interview with 
parent(s). A copy of the completed PQ 
(in a language the parent 
comprehends) will be sent home for a 
counter-signature and verification of 

By either: administrative 
assistant, registrar, or BMEP 
staff 

The completed survey will 
be forwarded to the school 
BMEP staff within 5 school 
days of enrollment. 

Survey will be evaluated 
within 2 school days after 
the BMEP staff receives it. 

Standard: any student for 
whom the PQ indicates the 
student has a first, primary, or 
home language other than 



English (i.e., either spoken in 

sttideut, or spoken by the 
student) will be referred for 
assessment of English 
language proficiency. 

Language O b s e r v a t i o n  C h e c k l i s t  
(LOG) A - State D~cument - Form# 
05-00-037b 

Language O b s e r v a t i o n  C h e c k l i s t  
(LOG) B - State Document - Form# 
05-00-037b 

Classroom teacher(s) in 
collab~ratios with BMEP staff. 

Used primarily for students 
enrolled in dual language 
programs (i.e., Government Hill 
School) - BMEP staff or 
bilingual speaker of the 
student's home language 

At the beginning of the 
school year this must be 
completed within 30 days. 

If students enroll during 
the school year from 
October through May, the 
form must be completed 
within 14 school days. 

At the beginning of the 
school year this must be 
completed within 30 days. 

If students enroll during 
the school year from 
October through May, the 
form must be completed 
within 14 school days. 

Standard - Only those 
students found in the pre- 
screening process to have a 
language influence that limits 
their English language 
proficiency and who meet the 
other criteria in the definition 
of a LEP student should be 
administered the IPT 2004 to 
formally determine if their 
ability to speak, listen, read, 
and write English is not 
suficielzt to achieve in English 
speaking classrooms. 
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Screenine Phase: Assessment to Determine if LEP 

IDEA Proficiency Test (IPT) 2004" 

The IPT 2004 is administered to all 
new-to-district students (who have 
indicated a language other than 
English in either item 206 or 207 on the 
SMS form) upon enrollment for the 
purpose ~f identification 2nd 
appropriate placement for service. 

Guidance for Limited English Proficient (LEP) 
Students (i.e., Entering Kindergarteners, 
Entering First Graders, Entering 2nd-12th Graders) 
from Alaska Department of Education & Early 
Development will be followed for making final 
determination of LEP status. 

BMEP Staff, i.e., elementary 
bilingual resource teachers, 
middle school ESL teachers, 
high school ESL teachers, 
BMEP specialists, 
bilingual / ESL counselors, 
bilingual / ESL tutors 

At the beginning of the 
school year this must be 
completed within 30 days. 

If students enroll during 
the school year from 
October through May, the 
form must be c o ~ p l e t e d  
within 14 school days. 

BMEP Staff, i.e., elementary 
bilingual resource teachers, 
middle school ESL teachers, 
high school ESL teachers, 
BMEP specialists, 
bilingual / ESL counselors in 
collaboration with BMEP 

'l'he results of the llJl' 
identification assessment 
will indicate the level of the 
student's proficiency in 
each domain and will guide 
the appropriate program 
placement. 

I I supervisor I 
The optional LOC-B will be 
useful for students who are 
enrolled in a dual language 
(immersion) program. 

1 I 

Appendix A: Identification Forms (SMS Form, PQ, LOC-A, LOC-B, Guidance for LEP Students) 



Attachment A 

COMPONENT 111: PROCEDURES FOR NOTIFYING PARENTS OF SERVICE 

I Procedure I Responsible Personnel / Time Frame I I 
Provide written communication in 
language parents can understand to 
the extent practicable. 

I 

Notification of Service Form - outlines 
student's English language proficiency 
level, identification criteria, Vpe of 
service provided to students,  
background information, identification 
procedure, eligibility information, 
p r o g r a m  i n f o r m a t i o n ,  ex i t  
requirement. 

Parent/Guardian Acceptance or Refusal of 
Service Form- explains rights of parents 
to accept or refuse service. The form 
informs parents of the options 
available through the program. 
Parents can request a conference to 
discuss the options. 

BMEP Brochure - describes the program 
and the services provided as well as 
the rights of parents in the educational 
setting. It also provides information 
on exit requirement, monitoring 
process, and how the program meets 
the IEP objectives of a child with a 
disability. 

Provide a person who can speak the 
parent's primary language to translate 
documents and/or  to interpret at 
conferences involving interests of the 
student(s). 

Provide English language proficiency 
classes and parent outreach classes to 
enable parents to learn English in order 
to communicate with teachers, etc. 

Advertise in ASD publications 
(inclusive of ASD television channel 
and printed documents), local 
newspaper and school newsletters for 
participation by parents on local school 
Parent / Teacher Association, as well as 
on  the district level Bilingual 
P a r e n t /  C o m m u n i t y  A d v i s o r y  
Committee. 

BMEP staff, other identified 
school staff 

BMEP Staff, assistance by 
Parent / Community Advisory 
Committee member(s) 

BMEP Staff 

BMEP Supervisor, BMEP Staff, 
School Administrative 
Assistant(s), School Principals 

At the beginning of the 
school year written 
notification must be 
provided parents within 
30 days. 

If students enroll during 
the school year from 
October through May, 
written notification must 
be provided parents 
within 14 school days. 

Upon request, at 
designated periods 
involving parent / teacher 
conferences 

Ongoing throughout the 
school year 

Ongoing throughout the 
school year 

I 

Appendix B: Notification Forms (for New-to-District Students, for Continuing Students, 
Acceptance/ Refusal Form, Program Brochure) 



COMPONENT IV: PROGIPA~M OF SERVICE FOR EEP STUDENTS 
Describe the district's program of services for LEP students and how the services will ensure 
English language acquisition and academic content achievement. Identify and describe which 
types of language programs are offered. Include a description of the amount and percentage of 
time academic instruction is provided in English and in the student's native language if 

< *  * * 

A comprehensive program designed for students with limited English proficiency is 
provided for students in grades kindergarten through twelve (K-12). The program of 
service provides for the needs of LEP students: 

Basic need - ability to use the language to satisfy basic physical requirements of 
food, shelter, and clohng. 

Socializing - ability to use language to forge social links with native speakers. 

Metalinguistic - ability to use language to deal with the language in academic 
settings. 

Cultural - ability to use language to function in society in cultural and social 
settings. 

The program of service has its foundation in research-based and research-evidenced 
curricula. It takes into consideration the greatly varying levels of proficiency and 
academic needs of LEP students. Just as the Alaska ELP Standards are grouped by five 
grade spans (K, 1-2, 3-5, 6-8, and 9-12) within domains, the models selected have the 
same groupings. 

Instructional Models 

The models currently in practice and proposed for continued implementation by ASD 
for LEP students are outlined in the following chart. 

Model Description 1 

1 I Content-ESL: Augmented ESL, which includes academic content, / 

J J 

Dual Language/Immersion The goals are to develop strong skills and proficiency in students' 
first language and Engfish with the expectation that students will 

(Government Hill, Romig MS, become bilingual, bi-literate, and have multicultural competencies. 
West HS) Half the students are native speakers of English a ~ d  half are native 

speakers of Spanish. Instructi'on is in both knguages (50% Spanish, 
50% English for all students from the beginning). 
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Elementaw Level 
J 

English as a second language instruction is provided in 
English-proficient (NEP), limited-English-proficient (LEP), 

elementary schools to non- 
and underachieving fluent- 

~nglish-hroficient (FEP) students. 

The instructional approach uses an integrated language arts curriculum that is firmly 
rooted in oral language. Students progress developmentally, gaining independence as 
they experience success in making meaning through observing, thinking, and listening. 
This language approach leads them naturally into reading ideas presented by others 
and expressing their own thoughts through spealng and writing. The four domains of 
language are taught on all grade levels (K - 12) and provide students with the basics for 
success as delineated in the core content areas: reading, language arts, social studies, 
science, math, etc. 

Language Proficiency 
Level 

NEP 

Beginner Low 
Beginner High 

I~structiona! Model I Time 1 

ESL through reading and writing instruction 

Learning Center -Language Acquisition 

ESL Language Arts with emphasis on all 
domains; based on principles of continuity, 
sequence, and progression aligned with English 
proficiency level 

Small groups organized primarily according to 
levels of English language proficiency. Grade 
level grouping occurs only in terms of K (new to 
school), primary (1-3), and intermediate (4-6) 

1 to 3 hours daily; 
d e t e r m i n e d  b y  
collaboration of 
bilingual resource 
t e a c h e r a n d  
classroom teacher 

Components of Instruction: 
Phonemic Awareness and Phonics 

Vocabulary development (general ESL 
deve lopmenta l  vocabulary,  r ead ing  

, comprehension vocabulary) 

1 Writing (Guided / Shared / Independent) 

Social & cultural considerations and awareness 

Grade Level: K-6 



LEP 

In terrnedia te Low 
Intermediate High 

Proficient 
Proficient High 

I ESL Tutorial - emphasis on all domains 30 - 45 minutes I 3-5 times per week I Individual and /or  small group within 
classroom 

Pull-out based on collaboration between 
resource teacher and classroom teacher 

I Grade level: K-6 
-- --I 

--Tutorial assistance in content areas within class - 20xminutes  
1-3 times per week 

Emphasis on higher-level oral, reading, and 
writing slulls 

I Grade level: K-6 I 

Staif at Elementary Level 
Elementary Resource Teacher 

Plans, develops, and/or adapts curriculum for elementary LEP students focusing 
on the four domains; provides technical assistance to elementary classroom 
teachers and bilingual tutors on techniques, methods, and materials for use with 
LEP students. 
Maintains the ESL Learning Centers. The ESL Learning Centers are located at 
elementary schools with large enrollments of LEP students (generally 100 or 
more). Thrteen schools are identified as schools with Learning Centers with the 
prospect of developing others as the need arises. 
Provides service to 3-4 additional assigned schools weekly. These schools have 
fewer LEP students; and bilingual tutors are primarily responsible for providing 
ESL service. 

Itinerant ESL Resource Teacher 
Teachers assigned to a group of 4-6 elementary schools whose enrollment does 
not justify a Learning Center. They provide technical assistance to tutors and 
assist in the service to LEP students (specifically, NEP students). 
They spend - day at assigned schools worlung with students, giving support to 
tutors, and conferencing with mainstream classroom teachers and parents. 
Itinerant ESL resource teachers attend team meetings that involve LEP student. 

Elementary BMEP Specialist 
Provides technical/instructional assistance at Learning Centers and is available 
to assist any elementary ESL teacher or tutor with instructional or assessment 
needs. 
Provides technical / instructional assistance at elementary schools and is available 
to assist any mainstream elementary teacher in providing effective educational 
service to LEP students. 
Makes observations and suggestions for the type of service needed for LEP 
students. Acts as a consultant when issues arise that involve elementary LEP 
students who are ref erred for testing lo the Special Educational Department. 
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Provides staff development training specifically for BMEP staff and for District 
staff as needed and requested. 
Represents the BMEP on elementary level curriculum committees. 

Bilingual tutors 
In collaboration with the resource teacher, specialist, and classroom teacher, 
bilingual tutors determine the instructional needs of LEP students; and develop 
individual tutorial plans for students as directed. 
Yeve I a exp--*--m C L ~ C L L L E  and traimrig . . in working with students in an instructional 
environment, preferably within a bilingual setting. 
Administer identification tools and assessments as directed. 
Are assigned to all elementary schools with enrollment of 8 or more students. 

Secondary Level (Inclusive of Middle School and High School) 

The models of instruction on the secondary level are English as a second language (ESL) 
and Sheltered English across the curriculum in the language arts, social studies, math, 
and science content areas. The courses have been designed to meet the backgrounds, 
linguistic and cultural needs of students, and the graduation credits required, as well as 
achievement on State mandated assessments: Standards Based Assessment (SBA) and 
High School Graduation Qualifying Examination (HSGQE). 

Courses on the middle school level and the h g h  school level have been developed and 
texts and materials adopted based on the District performance standards as well as 
Alaska English Language Proficiency Standards. The secondary level ESL staff works 
closely with the ASD curriculum area committees (i.e., language arts, math, social 
studies, science) in order to develop, adapt, and align its curriculum in order to meet 
both the language needs of LEP students and the District's requirements and standards. 

Staffing at Secondary Level (Middle School and High School) 
English as a Second Language Teacher 

Plans, develops, and implements instruction for LEP students. 
* Develops appropriate materials for students with varying levels of English 

language proficiency from diverse language backgrounds. 
Provides Instruction for LEP students in the content areas through the four 
language domains. 
Diagnoses individual student needs and plans instruction accordingly. 

Middle / High School BMEP Specialist 
Provides technical/instructional assistance at middle schools and is available to 
assist ESL teachers or tutors with instructional or assessment needs. 

= Assists middle school teachers in providing effective educational service to LEP 
students. 
Makes observations and suggestions for the type of service needed for LEP 
students. Acts as a consultant when issues arise that involve middle school LEP 
students who are referred for testing by the Special Educational Department. 
Provides staff development training specifically for BMEP staff and for District 
staff as needed and requested. 
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Represents the BMEP on middle school level curriculum committees. 

Middle School / High School Bilingual Tutors 
In collaboration with the ESL teacher, specialist, and classroom teacher, bilingual 
tutors determine the instructional needs of LEP students; and develop individual 
tutorial plans for students as directed. 
Have experience and training in worlung with students in an instructional 
environment, preferably within a bilingual setting. 
Administer identification tools and assessments as directed. 
Are assigned to all middle and high schools with enrollment of 8 or more 
students. 

Bilingual / ESL Counselors 
The middle/ high school bilingual/ ESL counselor program assists and supports the ESL 
teachers and tutors in the performance of their program duties. The counselors assure 
the appropriate placement of ESL students in ESL and core classes. They serve as 
liaison between the home, school, and the LEP student. Counselors assist in the 
completion of identification and assessment paperwork of LEP students. They consult 
with and train teachers, parents, and staff regarding needs of LEP students. The 
counselor works with BMEP specialists regarding the special education needs of LEP 
students, as needed. 

The Newcomers' Center (NC) 
The Newcomers' Center is provided for students in grades 7-12. Students at the NC 
have been in the United States for 3 years or less and are limited English proficient. 
They often have low or limited educational experience in their native countries. 
Students attend the Newcomers' Center for one to four semesters. The NC offers a 
special academic environment for the students. Students attend for half-day and are 
integrated at their area schools the other half of the day. The goal is to develop both 
language and academic slulls so students may enter the regular ESL program at the area 
schools. 

The Newcomers' Center addresses the following unique issues immigrant students 
encounter. They help students who have interrupted education and/or little or low 
literacy skills. The center provides intensive instruction so students may acquire 
English and academic content in a limited amount of time. Through this program 
students are integrated into the community and in their home schools. Attention is 
given to familiarizing students with their new environment: the school, educational 
expectations, the community, and the United States. The center is housed at the King 
Career Center thereby facilitating transportation for eligible students from the students' 
local/ area schools. Classroom curriculum is supplemented with field trips, cultural 
activities, and special events. 
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Middle School 
Core requirements for students on the middle school level in grades 6 (Mirror Lake and 
Beigich only), 7, and 8 include a full year of language arts, math, science, social studies, 
and two electives. ESL courses have been developed to meet those requirements for 
LEP students. 

Language 
Proficiency Level 

T4EP 

Beginner Low 
Beginner High 

Instructional Model 

PC-T 1 2 3 ~  Language Arts (emphasis on ail domains) 

Sheltered Math, Science, Health, Social Studies / History 
Integrated rest of the school day with peer guide 

Courses: Language Arts 6,7,8 ESL Beginning 
A beginning level ESL course designed for monolingual speakers of 
another language. The course content, activities, and instruction in the 
four domains of listening, speaking, reading, and writing are taught on 
a basic, yet sequential level. Grammar, vocabulary development, word 
attack skills, reading comprehension and oral language are 
emphasized. 

Intermediate High 

LEP 

Intermediate Low 

(Transitional) 

ESL Language Arts (emphasis on all domains) 
Sheltered Science/ Health (with tutor assistance) 
Sheltered Social Studies/ History (with tutor assistance) 
Math - mainstreamed 

Proficient 
Proficient High 

ESL Language Arts (emphasis on all domains) 
Math - mainstreamed 
Science / Health - mainstreamed 
Content area tutoring 

Courses: Language Arts 6,7,8 Intermediate 
An intermediate level ESL course designed for LEP students who are 
predominantly speakers of another language or who are bilingual in 
two or more languages. Course content expands upon that of the 
beginning level ESL course. Grammar, vocabulary development, word 
recognition and attack skills, reading comprehension, mechanics of 
writing and increased fluency are included in the instruction and 
activities of the four domains. 

ESL Language Arts (emphasis on higher level oral, reading, and writing 
skllls) 
Integrated-Mainstreamed rest of the day 

ESL Language Arts (emphasis on higher level oral, reading, writing, 
and literary skills, especially for students with native language 
schooling before immigrating to the U. S. 

Courses: Language Arts 6,7,8 ESL Advanced 
This is an advanced ESL course designed for LEP students who fluent 
in spoken English, but need strengthen in reading, writing, and /or 
literacy skills. Course content includes instruction and activities in the 
four domains with elaboration upon the skills taiight in the 
intermediate level course. The curriculum of the Advanced ESL course 
parallels that of the mainstream language arts course, but is tailored to 
meet the needs of students with a non-English background. 
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Content Area Courses 
MATH 6/7/8 ESE / This course designed for LEP students who are not yet literate in the - 

content areas of math and English; who non-English-proficient or 
limited-English-proficient; and who need targeted assistance in 
accessing the content and language of the mathematics curriculum. 
This course covers addition, subtraction, multiplication, and division of 
whole numbers, fractions, and decimals; estimation, percents, solution 
of word problems, calculator applications and mathematics content 

ESL Tutorial 6/7/8 

Social Studies 6/7/8 
ESL 

them to the student, the student's community, and current events. The 
areas studied may include Alaska, Asia, Africa, Latin America, the 
Pacific Rim, the Middle East or other regionslareas of the world. 

vocabulary development. 
This course will focus on the geography, history, economics, and 
cultures of selected regions. Students will be introduced to the 
vocabulary, concepts, and processes of the social sciences and relate 

Emphasis will be placed on the development of reading, writing, and 
research skills in the social studies/ science areas. 
This program is designed to support specific areas of need as well as 
monitor the academic progress in the core classes. Emphasis is placed 
on study skills and organization. The tutorial teacher or tutor 
collaborates with the core subiect teachers to provide a cohesive 
learning environment for the LEP student. The program will foster 
cross-cultural understanding, cultural materials and multicultural 
activities. 

High School 
Requirements for graduation from high school consist of the credits described in the 
next table. 

Credits Content Area Required Courses 
4 Language Arts English 9-1,9-2 

English 10-1,lO-2 
One (1) semester of composition in grades 11 or 12 
Three (3) semesters of electives in grades 10,11,12 

Social Studies 

Sciences 

Two years of a coordinated course in World and United 
States History 
One (1) semester of Social Science 
One (1) semester of Econorriics 
One(1) semester of Area Studies 
One (1) semester of United States Government 

Five (5) semesters of Mathematics electives. 
Students must complete course work containing or founded in 
Algebra I level math skills or demonstrate Algebra I level skills 
by examination. 

Two (2) semesters in Life Science 
Two (2) semesters in Physical Science 
Two semesters in additional science or designated courses in 
Technology, Computer Science, and Health-related subjects 

Physical Education/ 
Health Education Three semesters of I?. E. inclusive of a lifetime activity class, one 

semester of any activity class, and one semester of lifetime 
personal fitness. 



Attachment A 

7 Electives Electives may include additional courses in the above 

Secondary schools with 40 - 100 students identified as LEP will offer ESL language arts 
and ESL Social studies courses, while high schools with 100 or more LEP students will 
also offer sheltered ESL science (9-12) and ESL math courses. These content area 
courses will be taught by highly qualified teachers certified in the area they are teaching 
(i.e., language arts, math, social studies, math, science), who preferably speak a 
language other than Enolich iYAAUA '1 and/or have training or endorsement in English-as-a- 
second language. 

High schools, regular or alternative, with 30 or fewer students may offer: 
ESL Language Arts credit courses taught by a highly qualified certified teacher. 
Academic tutoring (1 - 5 times per week) provided by a tutor either in-class or 
individual pull-out. 

Academic tutoring will be determined by the student's needs as indicated by course 
grades, test scores, and/ or teacher referral. Collaboration with the classroom teacher 
will be an essential component in providing the tutorial services. Courses for credit will 
be offered either daily or on a modular scheduling basis, depending upon the school. 
Academic tutoring will be offered 1-5 times per week 30-60 minutes per session. 

Language Proficiency Instructional Model 
Level 

NEP Newcomer ESL / English 9-1, 9-2; 10-1, 10-2 
Beginner Low This is an intensive beginning English as a second language (ESL) course 

designed for non-English proficient students. Course content includes 
instruction and activities in listening, spealung, reading and writing. The 
first semester will focus on oral language while second semester 
concentrates on reading comprehension and written expression. 

Beginner High 

LEP 

Intermediate Low 

Intermediate High 

Beginning ESL/ English 9-1,9-2; 10-1,10-2 
Ths  is an intensive beginning English as a second language (ESL) course 
designed for non-English proficient students. Course content includes 
instruction and activities in listening, speaking, reading and writing. The 
first semester will focus on oral language while second semester 
concentrates on reading comprehension and written expression. 

Intermediate ESL / English 9-1, 9-2; 10-1, 10-2 
This is an intermediate English as a second language (ESL) course designed 
for students who are predominately speakers of another language. Course 
content expands upon the content in Beginning ESL, including instruction 
and activities in listening, spealung, reading and writing with emphasis on 
oral and written comprehension and expression. Oral language will be the 
focus in the first semester while reading and composition will be 
emphasized during second semester. 

FEP (Transitional) Advanced ESL/ English 9-1,9-2; 10-1,10-2 
I I TL;, m n  ~ A r r ~ n n n A  Cnrr1;ch -c, - c n n n n A  1-nmrr-mn /CCT \ on,lrcl.n n v n q n A ; n r r  I 

1 1 1 1 3  13 Q I L  uu v UI LLGU 1 _ r l ~ f j 1 1 3 1 1  UJ u D G L V ~ L U  I U ~  ~ f j u u f j ~ .  \ ~ ~ l f _ r /  LVUL 3c G A ~ U I  L U I I L ~ ~  uyul L 

skills learned in Intermediate ESL and designed for students who appear fairly 
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I I Course content includes the four skill areas, as well as American literature. 1 
Appendix C : Complete High School ESL Program of Studies (ESL Language Arts, Content Area Courses, 
Electives) 

Describe the district's proceduue for annually assessing the academic content achievement and 
English language progress of LEP students. 

All students who have been identified as Limited English Proficient (LEP) must 
participate in statewide academic assessments. Accurate and effective assessment of 
LEP students will occur annually at the time directed by the State. Appropriate 
assessment has the potential to ensure that LEP students are on course to becoming 
literate in the English language and able to successfully participate in the mainstream 
classroom. The purposes of the annual assessments are: 

Reclassification or exit: to determine if a student has gained the language slulls 
and content area competencies needed to benefit from instruction in grade-level 
classrooms. 
Monitoring student progress: to review student language and content area 
learning in classrooms. 
Program evaluation: to determine the effects of federal, state, and local 

I Domains:  ist ten in^, Reading, Writing 

1-6 

3,4,5,6,7,8,9, Standards Based Assessments* 

Content Areas: 

7-12 

Classroom Teachers 
Bilingual Resource Teachers 
ESL Teachers 

ELPA - Individual Testing 
Domain: Speaking 

Bilingual Resource Teachers 
Content Areas: 

Bilingual Resource Teachers, 
Specialists 

ELPA - Individual Testing 
Domain: Speaking 

High School Graduation Qualifying Examination Classroom Teachers 
(E-ISGQE)" Bilingual Resource Teachers 

ESL Teachers 
Counselors 

ESL Teachers, Counselors, 
Specialists 
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*Accommodations - Identified LEP students will be provided reasonable 
accommodations on state academic content assessments to the extent practicable. 
Pursuant to Alaska Administrative Code Chapter 06.776(b), "A district shall appoint a 
team that includes parents and teachers to determine the necessary accommodations for 
students with limited English proficiency. The team shall document the 
accommodation decision and may not provide a modification." 

Parents will receive "Accommodation Team Participation Form," written notification of 
rights regarding participation on the accommodation team at the end of the first 
quarter. BMEP staff will make efforts to contact parents at Parent / Teacher Conference 
at the end of the first quarter to schedule team meetings for the purpose of determining 
the accommodations. (Accommodation Forms - Appendix C) 

Monitoring 
Describe the district's plnn for monitoring the academic m v A n ~ e s s  offormer L E P students for huo U 

I"' w& 

years after they are no  longer identified LEP. 

For 2 years after a student exits BMEP services, BMEP staff will complete the "Exit-Due- 
to-Progress Monitoring Form" for all students who have exited the program. 

Describe the profissional development provided for teachers and paraprofessional staff that serve 
LEP students, or, ifapplicable, provide reference to the District Professional Plan. 

Implementing Curriculum and Best Practices 

ModelIPractice 

Cognitive Academic Language Learning Approach 

Participants 

Sheltered Instruction Observation Protocol 

Peer Coaching 

I Kagan Cooperative Learning 

BMEP staff (certificated teachers, 
bilingual tutors); 
Principals, mainstream teachers 

1 eaching Reading Comprehension in English to LEP students i - i 
I Instructional Strategies for the develo~ment of writing I I 
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I proficiency I I 
English Lan-ua-e Learning 1r;struct;ior; System (computer 

5 .  5 
technology with LEP students) 

Aspire Training - training designed for paraprofessional 
Focus - improving collaboration techniques between 
instructional teams by increasing and enhancing 
communication skills. 
Houghton Mifflin 

The professional development plan is designed to provide all BMEP staff with 

professional growth opportunities driven by a coherent long-term plan that 

incorporates professional development as essential using a broad set of strategies to 

improve teaching and learning. It is an inclusive plan that highlights the significance of 

collaboration between teachers and paraprofessionals. The plan is based on what 

teachers and all instructional staff need to know to teach LEP students: 

Developmental trends 

Knowledge of studentsf proficiency levels 

Characteristics of students, i.e., their access to English and the varieties of English 

they use 

Plateaus in language development 

Second language transfer 

The role of input 

The role of practice 

The role of feedback 

The role of direct instruction 

Coordinator and Teacher Experts 

Teachers will gain knowledge of opportunities to acfi=i-- yUiLL Lnowledfio 6" and skills needed 

to teach challenging subject matter; and strategies on how to effectively use emerging 

new methods, forms of assessment, and technology. The plan reflects the best available 

Larson Math 
Collaborative effort beeteer, ?.lath Curriculum Program, 
Coordinator and Teacher Experts 
High Point Reading 

BMEP staff - middie S C ~ O O ~  ievei 

B-MEP staff - middle and high sc-hool 
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research and practice in teaching and learning with careful consideration of (a) benefits 

to students; (b) success for LEP students; and (c) input from BMEP staff. 

At the school level, we will provide both new and experienced teachers with direct 

support in creating learning environments for their linguistically and culturally diverse 

classrooms by emphasizing a major premise. First, we must begin with the teacher. A 

corollary to this principle will be that the coaching model is ideal for bringing about 

change because while staff development is customized to an individual teacher, who 

becomes a partner with the coach, the enterprise takes place in a learning community 

that connects professional development to student success (Carver, 2004; DuFour, 2004; 

Millinger, 2004). Coaches come from the ranks of teachers, have high credibility with a 

school's faculty, and are key in institutionalizing instructional best practices. For 

change to be effective, i.e., if ASD schools and teachers are going to accept and 

implement an alternative to traditional English language development instruction, the 

new ideas must become institutionalized. Research (e.g., Gladwell, 2000) indicates that 

coaches provide effective leadership for systemic change over time, which is the overall 

goal of the model we have been using over the past three years. 

For five years ASD has been deeply involved with The Sheltered Instruction 

Observation Protocol (SIOP) Model, a research-based instrument that has shown to 

improve success of LEP students in their core curriculum areas. LEP students are better 

able to meet high standards that we require of our LEP students. The LEP student often 

needs different pathways for them to achieve academic success. By training teachers to 

use the SIOP model, the teachers will be able to develop lessons in which the LEP 

students can be successful at all levels. The students will have a better understanding of 

academic language, core content areas, and of the English language. 








